
low. 
Standard #7: Planning for Instruction: The teacher plans instruction that 
supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and 
pedagogy, as well as knowledge of learners and the community context. 
PERFORMANCES 





OBJECTIVES 
Students will be able to: 

! Demonstrate mastery of lesson planning based on different 
instructional objectives, teaching models, and student diversity. 
Differentiate the teacher-centered and student-centered teaching 
models, classroom management and classroom assessment. 
Identify your teaching strengths and weaknesses through reflections on 
your teaching practice. 

!

!

! Demonstrate the acquired teaching skills. 

REQUIRED TEXTS AND TECHNOLOGY 

Arends, R. I. (2015). Learning to Teach. 10th Edition. Boston, MA: McGraw Hill. ISBN: 978-
0- 07-811030-6 

Provided on WebCampus: 

Ladson-Billings, G. (2006). From the achievement gap to the education debt: 
Understanding achievement in U.S. schools. Educational Researcher, 35(7), 3-12. 
doi:10.3102/0013189X035007003 

WebCampus: To complete this course, you must be able to use WebCampus to 
download articles, receive class emails, and turn in assignments. 

ASSIGNMENTS, COURSE POLICIES, AND GRADING 

Assignment Table 

Assignments Due Date Points 

1. Unit Plan (rough draft) 2/3 5 

2. Lesson Plan #1 2/22 10 

3. Lesson Plan #2 3/2 10 

4. Lesson Plan #3 3/14 10 

5. Lesson Plan #4 3/28 10 

6. Final Unit Plan 5/9 20 

7. Teaching Rehearsal #1 1/27, 2/3, 2/10, 2/17, 2/24, 3/2 5 

8. Teaching Rehearsal #2 3/9, 3/16, 3/28, 3/30, 4/4, 4/6, 4/13, 
4/18, 4/20, 4/25, 4/27 

15 

9. Data Inquiry Cycle 4/20 15 

10. Class Participation Ongoing 10 

Total 110 















(9)!Data Inquiry Cycle (15 points) 

For the purposes of this project, data are defined as “any information that [help] educators 
know more about their students and which can be codified in some manner” (Wayman & 
Jimerson, 2014, p. 26). Thus, data include informal observations of students, formative 
assessments, affective data (i.e., student surveys), and summative data. 

You will collect data about ONE student’s learning over the course of your practicum 
experience. *NOTE: Please speak to your mentor teacher a.s.a.p. to determine what type of 
data he or she is comfortable with you collecting. You should collect at least three 
different types of data as part of this inquiry cycle (i.e., observation, formative, affective, 
or summative and qualitative or quantitative) and the data should focus on a particular unit 
or skill for this student. You should determine what type of data to collect based on your 
understanding of the content and your students’ background knowledge. 

The culminating paper will include a student biography, assessment matrix which 
includes both objectives and assessment (Arends, 2015, p. 243; see Appendix D), 
copies/scans of students’ original work with your feedback, and reflections about what 
these data tell you. The student biography should include information about the student 
including gender, racial demographics, baseline data or test scores for your content area (if 
available), the student’s interests inside or outside of school, and any information about the 
student’s family that he/she is willing to share (e.g., caregivers, siblings, etc.). You should 
include one in-depth reflection for each piece of data that you collect.   



Student 
Data 

Original 
examples of one 
student’s work is 
included and is 
legible. 

Original examples 
of one student’s 
work is included and 
is somewhat legible. 

Insufficient and/or 
unclear examples of 
one student’s work 
is included. 

One student’s 
work is not 
included. 

Reflection One reflection is 
included for each 
piece of data; 
reflections 
accurately and 
thoroughly 
explore student 
learning apparent 
in the data. 

One reflection is 
included for each 
piece of data; 
reflections 
somewhat 
accurately and 
thoroughly explore 
student learning 
apparent in the data. 

Less than one 
reflection is 
included for each 
piece of data, and/or
reflections 
inadequately 
explore the student 
learning apparent in 
the data. 

An insufficient 
number of reflections 
are included; 
reflections do not 
explore the student 
learning apparent in 
the data. 

Clarity Paper reads 
clearly with 
fewer than two 
grammatical 
errors. 

Paper reads clearly 
with fewer than five 
grammatical errors. 

Paper is somewhat 
difficult to read with 
five or more errors. 

Paper is very difficult 
to read due to the 
number of 
grammatical errors. 

(9)!Class Participation (10 points) 

Class participation will be graded based on your attendance (see attendance policy) as well as 
active participation in course discussions. Missing class, leaving class early, late arrivals, 
inappropriate use of technology, failure to participate in group discussions or activities, and lack 
of attention to instructor or peer presentations could result in a deduction in points. Failure to 
fill out peer evaluations could also result in a deduction in points. Collaboration and 
professionalism are essential in becoming a successful teacher; therefore, you are expected to 
act as professionals in this course. 
Assignments will be graded according to the rubrics and information provided in this 
syllabus. Course grades will be based on the following scale: 
93-100 A 
90-92.49 A- 
88-89.49 B+ 
83-87.49 B 

80-82.49 B- 
70-79.49 C 
Below 70 F 

SPECIAL NOTES 

Academic Misconduct 
Academic integrity is a legitimate concern for every member of the campus community; all share in 
upholding the fundamental values of honesty, trust, respect, fairness, responsibility and professionalism. 
By choosing to join the UNLV community, students accept the expectations of the Student Academic 
Misconduct Policy and are encouraged when faced with choices to always take the ethical path. Students 
enrolling in UNLV assume the obligation to conduct themselves in a manner compatible with UNLV’s 








